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Abstract

The ideological basis of education for sustainable development is primarily formed by environmental education.
It is an essential component and the first step in the development of education for sustainable development. The
article examines the relationship between environmental education and education for sustainable development,
their standard features and distinctive features. Education for sustainable development is inextricably linked with
environmental education. Each of these areas, being independent, can develop together with more effectively. The
principles declared by the Tbilisi Declaration and faced with the shortcomings of environmental education can be
implemented through education for sustainable development. Education for sustainable development can effectively
use traditional environmental education's positive achievements, complementing economic, social, and cultural
contexts. The new paradigm of sustainable development education involves solving many problems related to the
formation of education as the leading social institution and the development of a new system of values. It is necessary
to ensure close interaction of education with social, political and cultural processes, strengthen the connection between
education and science, ensure informatization and greening of education, etc. However, it is necessary to solve the
problem of understanding education for sustainable development as education about sustainable development.

Key words: sustainable development, environmental education, ecology, education, declaration, information,
environmentalization.

The study of implementing education for sustainable development demonstrates the complexity
and urgency of this problem at the present stage of development. There are two main approaches to
understanding the essence of education in the context of sustainable development.

On the one hand, it is viewed as a direction of environmental education. Indeed, historically, these
two directions exist in close interconnection: they consider issues that provide an understanding of the
processes occurring in ecosystems, cause the ability to feel and understand nature, form the education
of respect for all living things, cause concern for the state of the environment, and desire to solve
social and environmental problems.

On the other hand, education for sustainable development is seen as an independent direction in
developing pedagogical theory and practice. Scientists argue that, unlike environmental education,
sustainable development education considers environmental and social and economic aspects of the
environment.

The study of'this issue has shown that not everything is so simple. At one time, the Intergovernmental
Conference in Thilisi held back in 1977, defined the goal of environmental education as «promoting
awareness of the interdependence of the economic, social, political and environmental aspects of the
environment» [1]. The fundamental requirements for education that prepares a person for whole life in
a world filled with environmental problems were formulated in the Tbilisi Declaration. The concept of
sustainable development, adopted in 1992 in Rio de Janeiro, relied entirely on the Tbilisi Declaration
about educational requirements. The further development of ideas in this area led to an emphasis on
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the social and spiritual, and moral aspects of special education, helping a person choose solutions to
sustainable development. Later it was called education for sustainable development.

Thus, the lack of consideration of social and economic factors is more likely a flaw in environmental
education, but not its difference from education for sustainable development. Moreover, in considering
the three dimensions of the environment, education for sustainable development is not broader than
environmental education.

It is necessary to conduct a detailed examination of both directions of education.

Environmental education is commonly understood as a continuous process of training, upbringing
and personal development, aimed at forming scientific and practical knowledge and skills, value
orientations, behaviour and activities that ensure a responsible attitude to the environment and
health. Environmental education aims to form an individual and society’s environmental culture as
a set of the practical and spiritual experience of interaction with nature, ensuring human survival
and development. In international documents and the practice of environmental education in foreign
countries, the term «environmental education» emphasizes the practical orientation of education in the
field of environmental protection.

Sustainable development education aims to form a comprehensively educated, socially active
person with an ecological culture, understanding new phenomena and processes of social life.
The person owns a system of views, ideological and moral values about the future development
of civilization, cultural and ethical principles, norms of behaviour that ensure readiness for social
responsibility and lifelong learning in a rapidly changing world. Sustainable development education
aims to help students embrace values, develop knowledge and skills that will enable them to make
further individual and collective local and global decisions to improve the quality of life without
endangering the planet’s future [2].

Several general points can be distinguished by analyzing the definitions, goals, and essence of
environmental education and sustainable development education.

Firstly, the achievement of both directions of education is associated with forming an individual’s
worldview, aimed at foreseeing global environmental catastrophes, understanding the essence of
environmental laws, the causes of conflicts in the «nature-society» system. It is confirmed by the UN
Conference on Environment and Development (Rio de Janeiro in 1992), after which environmental
education began to be considered the ideological basis of education for sustainable development [3].

Secondly, the unifying feature is the formation of responsibility, which implies the humanization
of education in order to form a universal human priority of preserving the environment and bridging
the gap between knowledge, consciousness, emotions, attitudes and activities; creation of options for
the content and forms of education in changing conditions.

The following general point is the study of problems of a global nature, which have put humanity
in front of international cooperation in this area.

Continuity is also standard in these directions. In the 90s, environmental education began to be
given priority among the factors in the conclusion of environmental problems. In this regard, the
concept of continuous environmental education arose, which enriches an individual and society’s
environmental culture throughout human life. The Strategy [4] also defines sustainable development
education as a lifelong process, from early childhood to higher education, and goes beyond formal
education. The guiding principles are the unity of the intellectual and emotional perception of the
natural environment and practical activities to improve it; systematic and continuous education; its
interdisciplinarity; interconnection of global, national and regional approaches to environmental
problems.

Also uniting these two processes, of course, is ecological culture. It acts as a combination of
human interaction with nature, ensuring human survival and development and expressed in the form
of theoretical knowledge and methods of practical action in nature and society, moral norms, values
and cultural traditions.

Also, the achievement of the above goals of environmental education and education for sustainable
development is associated with the implementation of the following general principles: the formation
of an ecological, educational environment; creating conditions for creative expression; axiological
principle; ecohumanistic principle; the principle of communication with real significant environmental
problems.
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Despite the standard features of environmental education and education for sustainable
development, we adhere to the second approach to understanding the latter. We will try to justify why
education for sustainable development is an independent direction of education.

Based on the analysis of studies on this issue, we identified differences in goals, forms, approaches,
methods and conditions between environmental education and sustainable development education.

First, the goal of sustainable development education is broader than it is outlined in the context of
environmental education. The model of education for sustainable development considers the growth of
the individual and assumes the formation and formation of certain personal qualities and the creation
of conditions for their development.

Secondly, an approach to the issue of the relationship between society and nature. In environmental
education, the principal place is occupied by the priority of the anthropocentric approach or the
ecocentric approach. In sustainable development education, it is not the dominant position of one of
the above approaches that are important. But the establishment of a balance, complementarity and
mutual balance between anthropocentrism and ecocentrism.

The third difference is related to the moral aspect, which traditionally distinguishes environmental
education from education in other sciences. The concept of ethics is evolving. Early ethical norms
determined the relationship between individuals; later ethical principles extended to the relationship
between a person and society. One of the categories of the concept of sustainable development,
the concept of environmental ethics, implies responsibility for human life and the evolution of the
biosphere, not only in the present but also in the future. Modern environmental education calls for
«keeping the planet clean» here and now. Education for sustainable development is forward-looking
and aimed at long-term prospects. Its most important feature in the future category — to limit oneself
here and now to preserve the planet for future generations and provide them with opportunities to meet
their needs. Thus, education for sustainable development is forward-looking, forms the outstripping
consciousness of people, making them able to deal with global crisis phenomena.

Fourth, in education for sustainable development, the relationship «man-nature» is subject-
subjective. Unlike environmental education, it allows us to consider nature not as an object of influence
but as a communication subject.

Fifth, the model of education for sustainable development, based on the subject-subject
interpersonal relationship of the teacher and students, implies more significant attention to the student’s
personality and equal interaction between the student and the teacher in the process of achieving a
common educational goal.

Besides, the subjects of environmental education are mainly schoolchildren and students. Education
for sustainable development involves the participation of all population segments, regardless of age
and social status. It aims to raise public concern about the state of the environment and awareness of
each participant’s importance and contribution to this society.

Sixth, conditions conducive to achieving the goal of sustainable development education.
Traditionally, environmental education is associated with a system of prohibitions. The model of
education for sustainable development is based on students’ motivation, determined by the emotional
and sensory experience of nature and supported by knowledge in the field of natural and humanitarian
disciplines. In education, motivation is viewed as a condition for the formation of conscious,
environmentally sound behaviour and a factor that can make environmental problems personally
significant for children. The conscious socially significant activity aimed at harmonizing relations
with the environment is seen as the main result of education for sustainable development.

The education system for sustainable development presupposes that education will become a
self-organizing system. Its very existence in society will have a priority character. That is, in this
case, we can speak of an «educational society». In understanding this, a holistic (holistic) approach
to education for sustainable development is essential, according to which the world is viewed as an
integral all-encompassing system.

Moreover, the main fundamental difference between environmental education and education for
sustainable development lies in understanding the essence of civilization’s current global crisis as an
environmental one and a management crisis. The concept of sustainable development is a response to
a crisis resulting from society’s inability to adapt to rapidly changing environmental conditions, loss of
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the ability to self-regulation and effective management. The way out of the crisis lies in changing the
interaction between human-made systems and nature, social systems, which education can provide.

Also, researchers dealing with the problem of the development of modern education in the
context of the concept of sustainable development highlight the following features: diversity, which is
expressed in the difference in information flows (subjects, courses, teaching methods, etc.), a variety
of forms of the educational process (personal communication with a teacher, online communication
via the Internet, etc.); revealing a balance between natural science and humanitarian knowledge;
greening the educational process and creating a system of environmental education; predictiveness of
education, which presupposes the orientation of consciousness to «outstripping» the actual processes
and trends of the predicted future.

At the same time, the paradigm of education for sustainable development is not opposed to
«ecological», «natural science», «holisticy, «fundamental», «humanisticy and other paradigms.
It most holistically embraces planetary reality: global, environmental, demographic, social, and
geopolitical problems. It implies organic interweaving of the teaching on sustainable development
into the educational process, the implementation of natural science and humanitarian education, and
conditions for broad environmental education and upbringing.

The systematic patterns of the formation of the paradigm of education for sustainable development
occur in two stages: the stage of formation of consciousness, understanding and belief about the
phenomenon of sustainable development; the stage of the formation of such behaviour and activities.

In modern society, education is becoming an essential factor guiding society towards sustainable
development. It is essential to understand that society’s sustainable development cannot be carried
out if there is no constant learning, acquisition and understanding of new experience. In this regard,
education for sustainable development must be seen as an ongoing process through which society
must learn to live more environmentally, economically and socially.

Education for sustainable development is designed to develop the intellectual potential of society.
It should become the primary basis for forming a high-quality living environment and social equality,
form motivation, a system of values and a social base for the search for knowledge and its practical
application [5].

It is important to note that the competence-based approach was identified as one of the
methodological approaches in the program for the modernization of education. The proposed approach
is consistent with the understanding of the fundamental goals of sustainable development education —
to learn to acquire knowledge (teach to learn), learn to live (the ability to be), learn to work (the ability
to work), learn to live together (teaching for a communal life).

It should be noted that sustainable development education is not a new subject in the curriculum.
Telling students what sustainable development is is a change in approaches to education:

¢ for students — from a passive assimilation of information to its active search and critical
reflection, use in practice, to communication and activity;

¢ for teacher — from the transfer of knowledge to the creation of conditions for active knowledge
and practical experience for students;

¢ for an educational institution — to change the policy of managing a team of adults and children,
using resources, organizing interaction with the local community.

These tasks can be solved by improving all aspects of the life of an educational institution:
educational process, educational environment, social partnership, management of available resources.

Within the framework of the educational process, one can rely on the main content lines of
education for sustainable development: interrelationships (in society, economy and nature); human
rights and responsibility; the needs and rights of future generations; diversity — cultural, social,
biological; quality of life and social justice; the future is predictable and unpredictable.

As a result of the implementation of the idea of sustainable development in the educational
process, it will achieve the following results:

¢ the state of the environment in and around the educational institution is improving;

¢ students are brought up to be responsible for making decisions and for their consequences, and
their civic position;
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¢ summarizes and systematizes the work on various environmental topics and aspects of
sustainable development;

¢ cooperation is being established with residents and various organizations, as well as with the
local administration;

¢ the social climate in the educational institution is improving;

¢ energy and water consumption decreases, the number of waste decreases;

¢+ the school receives additional funds, for example, for the delivery of recyclable materials for
recycling or energy savings;

+ knowledge about the environment is expanding; an ecological aspect is introduced into existing
school courses:

¢ international cooperation of educational institutions is expanding.

Thus, education for sustainable development is, on the one hand, an interdisciplinary area of
knowledge that includes natural sciences, social, economic disciplines and systems sciences. On
the other hand, it includes the process of teaching, upbringing, self-development, self-realization,
focused on the formation of critically thinking, spiritually wealthy and socially active citizens. These
citizens will base their practical actions on environmental ethics principles, contribute to the solution
of existing and prevention of new environmental problems.
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IKOJOTI'usAJIbIK BIJIIM KIOHE TYPAKTbBI JAMYFA
APHAJIFAH BUIIM: KAJIIIBI )KOHE EPEKUIE

Angarna

TypakxTsl Jamy yIriH 6isimM OepyaiH TyHHETaHBIMIBIK HET131H SKOJIOTHUSIIBIK O11iM Kypaiasl. by TypakTel namy
yIniH OitiM Gepyai JaMbITYIbIH MaHbBI3IbI Kypamaac Oesriri xoHe OipiHIm Ke3eHi. Makansaga 3KOJOTHSUIBIK OLTiM
Oepy MeH TypakThl JaMmy YIIiH OiutiM OepymiH e3apa OaillaHBIChI, OJAP/IBIH KAl OCIATLICPI MCH €PEKIICITIKTepl
KapacThIpbuIazbl. TypakThl 1aMy YIIiH Oi1iM Oepy SKOIOTHSIBIK OLTIMMEH THIFBI3 OaiinanbiCThl. OChl OaFbITTapabIH
OpKaMChICH ToyeIICci3 00ia OTHIPHII, Oipre THIMAL JaMyFa KaOuterTi. TOmImcH aeknapanuschlHIa JKaprsIaHFaH )KOHE
SKOJIOTHSUTBIK OUTIMHIH KeMIIUTIKTepiHe Tal OOIFaH MPUHIAINITEP TYPAKTHI 1aMy YIIiH Oi71iM Oepy apKbLIBI JKy3ere
acBIPBUTYBI MYMKiH. TypakTel mamy myazaeci ymuiH OimimM Oepy JocTyp:ti SKOJTOTHUSIIBIK OUTIMHIH JKaFbIMIIBI KETic-
TIKTEpIH SKOHOMHKAJIBIK, QJISyMETTIK JKOHE MOJICHH aCHEKTiJIepPMEH TOJBIKTHIPA OTBIPBIN THIMJI KOJIaHA aJiajibl.
TypakTsl famy yiriH OiniM Oepy/IiH jkaHa mapaaurMachl 011iM OepyIiH HeTi3ri aJIeyMeTTIK HHCTHTYT PETiH/Ie KaJIbIII-
TacyblHa, COHIAM-aK KYHIBUIBIKTAPIBIH JKaHA JKYWECIH NaMbITyFa OalIaHBICTBI OipKarap MIHACTTEPAl IICIIyIi
ke3zaelini. bimim OepymiH oleyMETTIK, CasCH JKOHE MOACHHU IPOLECTEPMEH THIFBI3 ©3apa iC-KHMMBLUTBIH KaMTaMachl3
eTy, OimiM OepymiH FBEUTBIMMEH OaiIaHBICHIH KYIICHTY, OiniM Oepymi akmapaTTaHABIPY MEH IKOJIOTHSITaHABIPYIBI
KaMTaMachl3 eTy *koHe T.0. KaxeT. bipak OipiHmn Ke3eKTe TypaKThl JaMy YIIiH O11iM O6epyi TYpaKThl 1aMy TypaJbl
O11iM peTiHJie TYCIHY MOCEJIECIH ey KaXeT.

Tipex ce3nep: TypaKThl JaMy, SKOJOTHSIIBIK O11iM, 9KOJIOTHsI, OLTIM, JIeKJIapalys, akiapar, SKOJIOT HsUTaHIbIpY.
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IKOJIOI'MYECKOE OBPASOBAHUE U OBPA3OBAHHME
JJIsd YCTOUYUBOI'O PA3BBUTHUSA: OBLIIEE U OCOBEHHOE

AHHOTAIUA

MupoB033pEeHUECKYI0 OCHOBY 00pa30BaHUsI JAJIsl yCTOHUMBOTO PAa3BUTHS B 3HAYUTEIILHON Mepe (OPMHUPYET IKO-
norndeckoe oopazoBanue. OHO SBISIETCS BaKHEHIIEH COCTaBHOM YacThIO U IIEPBOM CTYIEHBIO B Pa3BUTHH 00pa3o-
BaHU JUISl YCTOHYMBOTO pa3BHUTHs. B cTaThe paccMaTpHBacTCst B3aHMOCBSI3b SKOJIOIHYECKOro 00pa3oBaHus U 00pa-
30BaHMS JJIs1 yCTOHUMBOTO PA3BUTHL, NX OOLIHE YePThl M OTIIMYUTENbHbIE TPU3HaKku. OOpa3oBaHKe I yCTOHYMBOIO
Pa3BHUTHS IMEET HEPa3PhIBHYIO CBSI3b C DKOJIOIMYECKUM oOpa3oBaHueM. Kaxioe 13 3THX HalpaBJeHUi, sIBISISICh ca-
MOCTOSITEIIBHBIM, CITOCOOHO pa3BHBaThCs BMecTe Oosee apdekrrBHO. [TpuHImIbI, 00BsIBICHHBIE TOMIICCKOI 1eKITa-
panuei n CTOJIKHYBIIHMECS C HEOCTaTKaMH SKOJIOTHUECKOT0 00pa3oBaHMsl, MOTYT OBITh PEaJIM30BaHbI TOCPEICTBOM
oOpazoBaHus ISt yCcTOHuMBOTO paszsutus. OOpa3oBaHUE B HHTEpPECAX YCTOMUMBOTO Pa3BUTUS MOXET d(P(PEKTHBHO
UCIIONB30BaTh IMO3UTHBHBIC TOCTIKEHUS TPAJAUIMOHHOTO KOJIOIMYECKOro 00Opa30BaHUs, JOMOIHSS €ro SKOHOMH-
YECKUMH, COLMATIBHBIMU U KYJIBTYPHBIMU acriekTamu. HoBast mapagurma o0pa3oBaHus A1 YCTOHYMBOTO Pa3BUTHA
Ipe/IoiaraeT peleHue psijia 3a1a4, CBsI3aHHbIX CO CTAHOBJICHUEM 00pa30BaHMs B KQY€CTBE INIABHOTO COIMAILHOTO
WHCTHUTYTA, a TAK)KE C BHIPAOOTKOI HOBOI cucTeMbl IieHHOcTel. HeoOxonuMo obecrneunTs TeCHOe B3aMMOACHCTBHE
00pa3zoBaHMs C COLMAIBHBIMH, TTOJIUTHYECKUMH U KYJIBTYPHBIMH IIPOLIECCAMH, YCHIIMThH CBS3b 00pa3oBaHMs C Ha-
yKOH, obecrednTs MHPOPMATH3ALMIO M SKOJIOTH3alKI0 00pa3oBanus U p. Ho B mepByro ouepenb HEOOXOOUMO pe-
IIATH TPo0IIeMy TOHUMaHUS 00pa30BaHUS ISl YCTOHYHNBOTO Pa3BUTHS Kak 00pa30BaHUSA 00 YCTOWYMBOM pa3BUTHH.

Kitrouebie ciioBa: ycToiunBO€ pa3BUTHE, FKOJIOrHYEcKoe 00pa3oBaHKe, IKOJIOTHs, 00pa3oBaHue, JICKIAPaIIHs,
nH(pOpPMAIH, FKOTOTU3ALHS. 115



