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Abstract

The United Nations recognized creative economy as one of the fastest growing sectors. The sector not only
employs 30 million people worldwide, but also provides more jobs for young people than any other area of
employment. The study was conducted within the 5-year “Creative Spark” program funded by the British Council and
implemented in the countries of Central Asia (Kazakhstan, Uzbekistan, Kyrgyzstan), South Caucasus (Azerbaijan,
Armenia, Georgia) and Ukraine. The program aimed at strengthening partnerships between universities and
creative institutions in the UK and participating countries, developing entrepreneurial skills among young people
and increasing their English level proficiency. Kazakhstan places a special importance on development of creative
industries and approved the “Concept for the Development of Creative Industries for 2021-2025 [1]. In order to
keep pace with the government’s initiatives and international trends, higher education institutions in Kazakhstan
need to provide educational programmes to prepare future leaders for creative industries. The first step in this process
is to identify current situation and demand for educational programmes in creative economy. This is the aim of the
study. The methods employed in the study are in-depth interviews with experts and surveying applicants to Kazakh
American Free University located in Ust-Kamenogorsk, Eastern Kazakhstan. The results of the study show that the
demand for creative industries is not completely formed and strong promotion is needed in order to popularize this
sector. Some recommendations for higher education institutions in Kazakhstan include the development of double
degree programs with the US and the UK universities in web design, brand management and advertising.

Keywords: creative economy, creative industries, higher education, education market, consumer demand,
educational programme development, labour market, regional development.

Introduction

The year 2021 was declared the International Year of Creative Economy for Sustainable
Development at the 74th United Nations General Assembly. Creative economy was acknowledged
as one of the most fast-developing sectors of international economy. Research shows that with low
barriers to entry, the creative economy is an inclusive sector and has great potential as a major part of
the global economy.

According to UNESCO estimates, cultural and creative industries contribute approximately 3%
of global GDP and generate annual revenues of around USD 2,250 billion. The sector provides nearly
30 million jobs worldwide and employs more people aged 15-29 than any other economic sector [2].
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The British Council is the United Kingdom’s international organisation for cultural relations and
educational opportunities. Its mission is to promote international collaboration and to build trust and
mutual understanding between the people of the UK and other countries through arts and culture,
education, and the English language. The organisation operates in more than 100 countries worldwide
across key areas of cultural and educational engagement.

Founded in 1934, the British Council is a UK charity governed by Royal Charter and operates
as a public corporation. It has extensive experience in managing educational programmes globally,
supporting governments in institutional reform and capacity-building within the education sector, and
contributing to quality enhancement in educational systems.

The British Council is funded partly by the UK Foreign, Commonwealth and Development Office
and partly through income generated from examinations, educational services, and partner-funded
contracts.

According to the Annual Report and Accounts 2022-2023, the overall global reach of the British
Council exceeded 750 million people, including digital engagement, broadcasts, and publications,
while approximately 75 million individuals participated through direct, face-to-face interaction. The
Annual Report and Accounts 2024-2025 indicates further expansion of global engagement: total
reach increased to approximately 820 million people, and participation in in-person programmes
rose to around 85 million individuals. These figures demonstrate the continued growth of the British
Council’s international educational and cultural activities [3, 4].

In Kazakhstan, the British Council has been operating since 1994 and implements the following
areas of activity:

+ development and implementation of educational, social, and cultural programmes;

+ management and delivery of donor-funded and corporate contracts;

+ advisory services to ministries, public institutions, and corporate clients;

¢ delivery of professional development programmes;

¢ administration of UK and international examinations, as well as provision of English language
teaching and assessment solutions;

+ facilitation of partnerships between British and Kazakh educational and cultural institutions;

¢ advisory support to UK universities, language schools, and cultural organisations regarding
opportunities in Kazakhstan;

+ dissemination of information about the UK through digital channels and social media.

The British Council “Creative Spark” program aimed to support universities and build international
partnerships to develop entrepreneurial skills and creative economies in seven countries including
Central Asia (Kazakhstan, Uzbekistan, Kyrgyzstan), South Caucasus (Azerbaijan, Armenia, Georgia)
and Ukraine with support from the United Kingdom. Kazakh—American Free University was one of
the partners in Kazakhstan.

The United Kingdom’s experience in developing entrepreneurship education is being used to
support higher education reforms and to address the employment challenge in these seven countries.
In the first year of the program, about 10,000 students and young entrepreneurs were involved in the
program.

The program includes three key elements:

1. Development of partnerships between universities and creative institutions in the UK and
participating countries to support entrepreneurship education and create entrepreneurship centers.

2. Development of entrepreneurship curricula for students and creative entrepreneurs, which
include topics such as pitching ideas, starting a business, protecting intellectual property and obtaining
loans.

3. Teaching English through the provision of access to educational digital resources, including
learning platforms, online courses, and mass open distance learning courses focusing on English for
entrepreneurs.

This study was conducted as part of the “Creative Spark™ program at the Kazakh-American Free
University (KAFU) and is aimed at ensuring the sustainability of the project results. The purpose of
the study is to determine consumer demand for educational programs: design (all types of design:
fashion design, web design, graphic design and others), art management, brand management and
advertising in the consumer market of the East Kazakhstan region of the Republic of Kazakhstan and
a forecast for the opening new educational programs based in KAFU.
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The “Concept for the Development of Creative Industries for 2021-2025” notes that the priority
approach for building a creative industries ecosystem is “education aimed at stimulating creative and
innovative thinking [1]. It is important to ensure the renewal of educational programs and approaches
to the training of universities and colleges in creative specialties. This plan will include measures to
include practice-oriented courses on creating and (or) producing creative products, doing business
in educational programs of secondary vocational and higher education, expanding the list of training
programs for specialists in the field of creative industries”.

According to official reporting as of 2025, there are more than 45,597 registered entities in the
creative industries in Kazakhstan, with over half of them located in Almaty and Astana [5]. Kazakh
Tourism plays a supportive and facilitative role in the intersection of creative industries and tourism
in Kazakhstan by promoting creative tourism initiatives, supporting cultural events and projects that
enhance the tourism experience, and participating in educational and regional development programs
aimed at strengthening creative entrepreneurship. While its core mission is to develop and market
Kazakhstan’s tourism potential domestically and internationally, Kazakh Tourism contributes to the
creative economy by fostering partnerships, showcasing cultural assets, and helping integrate creative
sectors into broader tourism development strategies.

Until 2025, Kazakhstan did not have a standalone “Creative Industries Law.” In 2025-2026,
Parliament adopted amendments and additions to existing legislation aimed at supporting and
developing the creative industries. In December 2025, the Mazhilis (lower chamber) approved
changes introducing legal definitions such as “creative industries worker” and a “registry of creative
industry entities,” and clarifying the roles of state and local authorities in supporting the sector. The
law was subsequently considered by the Senate and signed by the President in February 2026, thereby
establishing a formal legal framework for state support of the creative economy [6].

At the same time, the government approved official Rules for Providing State Support and
Stimulation of the Creative Industry, which entered into force on 16 January 2026 and provide
financial and non-financial support mechanisms for businesses and individuals operating in the creative
sector [7]. Additionally, an official list of creative industry activity types covering 43 sectors was
adopted in late 2025, helping to define the industry for policy and support purposes [8]. The strategic
development of creative industries continues to be guided by the Concept for the Development of
Creative Industries for 2021-2025 [1], with new strategic frameworks expected to be developed for
2026-2030.

Material and methods

The concept of the creative economy has gained prominence within the global economic agenda
and has been actively developed and promoted within the United Nations system, particularly by the
United Nations Conference on Trade and Development (UNCTAD).

The creative economy is made up of creative industries located at the intersection of art, culture,
business and technology. These are areas based on individual creativity and their products are objects
of intellectual property.

In accordance with the UNCTAD classification, the creative industries include the following areas:

¢ Film, video and photography

¢ Television and radio

¢ Music

¢ Architecture

¢ Advertising and marketing

¢ Design

¢ Publishing

¢ Software and computer games

* Art

¢ Performing and theater arts

¢ Museums, galleries and creative clusters

¢ Crafts
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In this study, we considered the following creative educational programmes: interior design,
fashion design, web design, graphic design, art management, brand management and advertising.

In order to determine consumer demand for creative educational programmes, a target group was
identified. The target group of this study is applicants entering KAFU in the summer of 2022.

The admissions committee operators offered applicants to take a survey using

a QR code. The QR code was attached to the questionnaire in Google Forms in Kazakh and
Russian languages.

In total, 14 responses were received in Kazakh language and 125 responses in Russian. A total
of 139 questionnaires were received. After careful study, we selected 121 questionnaires for further
analysis. Duplicate and incomplete questionnaires were excluded.

The questionnaire was then exported to Microsoft Excel for further data processing. Data analysis
was carried out using the Google Data Studio software.

In-depth interviews were also conducted with representatives of universities that have educational
programs in the creative industries: AlmaU, Kazakh National Conservatory named after Kurmangazy
and the Kazakh National Academy of Arts named after T.K. Zhurgenov. In addition, AlmaU has
established a Creative Industries Center. The purpose of the Center is to develop creativity and creative
industries in Kazakhstan and Central Asia through research and education.

In addition to the survey of applicants and expert interviews, a competitive environment analysis
was conducted as part of the research design. The inclusion of this component in the methodology
is justified by the need to contextualize consumer demand within the existing educational market
structure. Since the objective of the study is to assess the feasibility and strategic positioning of creative
economy programs in the East Kazakhstan region, it was essential to examine the range, profile, and
institutional characteristics of competing educational programs.

The competitive analysis was based on data from the official websites of universities and included
an assessment of program profiles, types of professional activity, degree of practice orientation,
digital components, and institutional positioning. The analysis covered universities in the Republic
of Kazakhstan (Ust-Kamenogorsk, Semey, Almaty, Nur-Sultan) as well as neighboring Russian cities
(Novosibirsk, Barnaul), which represent an alternative educational market for prospective students
from the region.

Kazakhstan Segment. D. Serikbayev East Kazakhstan Technical University (Ust-Kamenogorsk)
offers a Bachelor’s program in “Design” (6B02101) with a pronounced emphasis on project-based and
technological competencies. The curriculum focuses on interior and architectural design solutions,
preparation of technical documentation, compliance with regulatory standards, and integration of
artistic and engineering skills [9]. In this institutional model, design is positioned primarily as an
applied discipline with a strong production-oriented orientation.

Shakarim University (Semey) also implements a Bachelor’s program in “Design” (6B02101),
characterized by a broader sectoral orientation, including advertising design, graphic and visual
communication, and fashion design [10]. A notable feature of the program is the availability of a
Minor in “Computer Design and Graphics”, which allows students to develop additional digital
competencies and personalize their educational trajectory within the main program.

Almaty Technological University offers a Bachelor’s program “Fashion, Design” (B031),
combining graphic design and costume design [11]. The program demonstrates a strong orientation
toward the fashion industry and visual communications, as well as the development of international
academic partnerships, which strengthens its competitive positioning at the national level.

Turan-Astana University provides a Bachelor’s program in “Cinematography” (6B02102),
belonging to the field of screen arts [12]. The program is characterized by established partnerships
with film and television industry organizations and focuses on the development of competencies
related to audiovisual content production. This distinguishes it from traditional design programs by its
direct integration into the creative production ecosystem.

Therefore, the national competitive landscape demonstrates the dominance of “Design” as the
primary creative specialization; however, the content models vary considerably - from engineering-
oriented and production-focused formats to media-communication and industry-integrated approaches.
Regional universities tend to emphasize applied and technical competencies, whereas institutions in
Almaty and the capital strengthen internationalization and interdisciplinary components.
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Russian Cross-Border Segment. Novosibirsk State University of Architecture, Design and Arts
named after A.D. Kryachkov offers the Bachelor’s program “Design” (54.03.01), oriented toward
the development of artistic, project-based, and information-technological competencies [13]. The
university’s institutional specialization in architecture and fine arts creates an academically intensive
environment for professional design training.

Altai State Technical University named after I.I. Polzunov (Barnaul) implements the Bachelor’s
program “Design” (54.03.01) with distinct profiles in “Graphic Design” and “Web Design” [14]. A
key feature of this model is its pronounced digital orientation and integration with the digital and IT
sectors, including web development and UX/UI design.

Therefore, Russian universities demonstrate a high degree of institutional specialization and
clear profiling of design education, including the recognition of web design as an independent digital
specialization. Their programs combine artistic foundations with digital competencies and structured
practical training.

General Analytical Implications. The comparative analysis indicates that “Design” remains
the core creative specialization within the examined educational space. However, its substantive
model differs significantly across institutions — ranging from engineering-applied and architectural
orientations to media-communication and digital profiles.

Competitive advantages are strengthened where programs incorporate:

1. Structured industry partnerships.

2. International components and academic cooperation.

3. Opportunities for individualized learning trajectories (e.g., minors and specialized tracks).

4. Digital skill integration.

For the East Kazakhstan region, a strategically sound approach to developing new creative
educational programs would involve combining practice-oriented training with digital specialization
and strengthened industry collaboration. Such a model aligns with regional labor market dynamics and
enhances long-term competitiveness within both national and cross-border educational environments.

This study has several methodological limitations. First, the empirical data were collected only at
one higher education institution — Kazakh-American Free University (KAFU), which was a participant
of the British Council’s “Creative Spark™ programme in the East Kazakhstan region. Therefore, the
findings reflect the perceptions and demand patterns of applicants to a single university rather than
the entire regional or national higher education system. Second, the survey was conducted during one
admission campaign (summer 2022), which limits the possibility of longitudinal analysis of demand
dynamics. Finally, although expert interviews and competitive analysis were included to broaden the
contextual framework, the quantitative sample remains geographically and institutionally bounded.
Consequently, the results should be interpreted as indicative rather than fully generalizable to all
universities in Kazakhstan.

Results and discussion

Early works on creative industries include works by R. Florida [15, 16] and J. Howkins [17]. R.
Florida considerably broadened the notion of the emerging creative class and creative entrepreneurs.
He suggested to also include industry professionals, academic and artistic workers that have an impact
on economic, social and cultural aspects of the sector. In 2001 John Howkins introduced the term
“creative economy” to merge cultural creativity and economic innovation.

The link between education programmes and creative industries draws researchers’ attention in
international arena. N. Wilson studied Master’s programmes in the UK and argues that the emphasis
should be made toward the behavior and skills of future managers in creative industries instead of
occupational roles. He also stresses that appropriate conditions in educational institutions should be
made for cooperation with creative industries organizations [18].

In another study, the author looked at the advantages of short-term mobility programs in Design
in higher education institutions in Australia and Colombia [19].

The Triple Helix framework was used by the researchers from Australia to explore the
university-industry-government relationships and knowledge exchange mechanisms. They have
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conducted a comparative study of two creative industries case cities: Shenzhen, China and Brisbane,
Australia [20].

T. Flew studied creative industries courses offered by the education establishments globally and
the approach for the degree programmes. The author argues that such measures as codification of the
field and engagement from the government and the industry are required for the course design and
development [21].

The role of universities in creative economies is emphasized in the recent UNCTAD Creative
Economy Outlook 2022 [22]. The report addresses human skills as crucial in pursuing the digital
transformation of the creative economy. It also encourages investments to education systems at all
levels, including higher education.

Multiple studies on the subject have been conducted in Southeast Asia. Researchers in Indonesia
looked at creative economy as a driver in a post-pandemic environment supported by educational
initiatives, digital policies and provision of funding to creative communities as drivers [23].

Another research conducted in Indonesia is of a great interest. It looked at the link between
community education and development of creativity [24].

The study by C. Kaewphanngam and R. Tharmmapornphilas explored Thai educational system
and current educational policies to find optimal development policies for creative economy [25].

Research conducted by Malaysian scholars is the closest to the topic of this study. It looked at
education curriculum and government policies. Authors suggest that the curriculum in higher education
institutions in creative industries should meet the industrial needs at the first place. Secondly, better
efforts in research and development should be taken for further strengthening the sector [26].

A study from Australia supports the above statements. Special attention is drawn to the need
for multi-skilled and networked workforce. In order to achieve that, new education strategies and
structures are needed [27].

In view of Hong-Kong based researchers, educational establishments could become a part of
creative clusters [28].

Career opportunities and challenges are well addressed in the work conducted by D. Ashton. He
critically evaluates assumptions about transitions from education into creative work employment and
associated career trajectories [29].

Recent international literature further strengthens the argument that higher education is becoming
a key infrastructure for creative-industry development. A 2024 scoping review synthesized evidence on
skills gaps among graduates entering the creative industries, showing recurring mismatches between
university training and industry expectations, especially in digital, entrepreneurial, and interpersonal
competences [30].

Therefore, numerous researchers across the world addressed the issues in creative economy and
creative industries. However, there is a limited body of research in Central Asia in general and in
Kazakhstan in particular. No studies were conducted to assess the demand for educational programs
in creative economy in education market of the East Kazakhstan region.

A total of 121 people participated in the survey, of which 56 are male applicants and 65 are
female applicants from 14 cities and villages: Ust-Kamenogorsk, Ridder, Altai, Nursultan, Samara,
Shemonaikha, Almaty, Baitogas, Auezov, Krasnaya Shemonaikha, Zhezkent, Serebryansk , Tarbagatai
(the sequence of cities is presented by the number of applicants from the largest to the smallest values).

Table 1 — Distribution of Applicant-Respondents by Age Categories

No. Age Category Share, %
1 16-18 years 57.0
2 19-20 years 19.0
3 21-24 years 13.2
4 25-34 years 7.4
5 35 years and above 34

Total 100

Note: Compiled by the authors.
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The age structure of the applicant-respondents demonstrates a clear predominance of younger
candidates. The majority (57.0%) fall within the 16-18 age group, which reflects the traditional
pathway from secondary school directly to higher education. A further 19.0% are aged 19-20,
indicating continued participation of recent school graduates.

Applicants aged 21-24 account for 13.2%, suggesting the presence of individuals who may have
taken gap years, changed academic trajectories, or returned to education after initial employment.
The share of respondents aged 25-34 (7.4%) and 35 years and above (3.4%) remains comparatively
modest, yet it signals an emerging segment of non-traditional learners.

Overall, the data confirm that the core target audience consists of school leavers, while also
highlighting the growing, though still limited, demand for higher education among mature applicants.

The largest number of KAFU applicants live in the city of Ust-Kamenogorsk — 93 people, which
is 76.9% of the total number of young people surveyed (Table 2), including 56 men and 65 women
(table 3).

Table 2 — Number of Applicant-Respondents by City (East Kazakhstan Region)

No. City Number of Respondents
1 Ust-Kamenogorsk 93
2 Semey 11
3 Altai
4 Nur-Sultan 2
5 Samar 2
6 Other cities 10
Total 121
Note: Compiled by the authors.

Table 3 — Gender Distribution of Applicant-Respondents

Indicator Number
Male 56
Female 65
Total 121
Note: Compiled by the authors.

As for the age of applicants, 57% of young people are between 16 and 18 years old and 19%
between 19 and 20 years old. Only 3.3% are applicants over the age of 35.

Our study showed that 81% of the respondents enter the educational programme they wanted to,
and only 13.2% could not find the operational programme of their choice, but chose the one that was
offered by the university at the moment (Table 4). Majority of respondents (76.9%) agree with the
statement: “The educational programs offered by KAFU fully meet my needs” and 19.8% fully agree.

Table 4 — Applicant-Respondents Admitted to the Desired Educational Programme

No. Response Option Share, %
Yes 81.0
2 No 13.2
3 Not sure 5.8
Total 100

Note: Compiled by the authors.
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At the same time, 93.3% of respondents stated that the availability of an educational program at
the university is the main criterion for choosing a university.

The most popular educational programmes among KAFU applicants of both sexes are: physical
culture and sports (28.1%), journalism and translation 8.3% each, and a foreign language: two foreign
languages programme — 7.4%. The least demanded educational programmes are accounting and
auditing (1.7%), jurisprudence, management and Russian language teacher — 3.3% each (table 5).

Table 5 — Distribution of Applicant-Respondents by Chosen Specialisation

No. Specialisation Share, %
1 Physical Education and Sport 28.1
2 Journalism 8.3
3 Translation Studies 8.3
4 Foreign Language (Two Foreign Languages) 7.4
5 Information Systems 6.6
6 Not specified 6.6
7 Pedagogy and Teaching Methods of Primary Education 5.8
8 Psychology 5.0
9 Finance 5.0
10 Restaurant and Hotel Business 5.0
11 Russian Language and Literature 33
12 Management 33
13 Jurisprudence (Law) 33
14 Accounting and Audit 33
15 Other 1.7
Total 100
Note: Compiled by the authors.

As for the demand for creative educational programmes among KAFU applicants of both sexes
in 2022, 41.3% of respondents answered that of the proposed educational programmes, namely:
interior design, fashion design, web design, graphic design, art management, brand management
and advertising, none of them are interested. The educational programmes on web design (9.9%)
and brand management (9.1%) aroused the greatest interest. The educational programme on fashion
design aroused the least interest (table 6).

Table 6 — Distribution of Applicant-Respondents by Interest in Creative Specialisations

No. Option Share, %

1 None of them are of interest 413

2 Not sure 15.7

3 Web Design 9.9

4 Brand Management 9.1

5 Advertising 7.4

6 Art Management 6.6

7 Graphic Design 5.0

8 Interior Design 33
Note: Compiled by the authors.

Thus, a survey of 121 KAFU applicants showed that 76.9% live in the city of Ust-Kamenogorsk.
Majority of young people (57%) are between the ages of 16 and 18. Great number of respondents
(81%) entered the educational programme at KAFU that they wanted to, which indicates that at the
moment the educational programmes offered by KAFU meet the requirements of applicants.
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The largest number of respondents (93.3%) stated that the availability of an educational program
at the university is the main criterion for choosing a university. These figures also indicate that the
availability of an educational programme is the main competitive advantage of the university. The
most popular educational programme among KAFU applicants of both sexes in 2022 are: Physical
culture and sports (28.1%), journalism and translation 8.3% each, and a foreign language: two foreign
languages — 7.4%.

The results of the study demonstrate that consumer demand for educational programs in the
creative economy in the East Kazakhstan region is still at an early stage of formation. The survey of
prospective applicants to Kazakh American Free University indicates a generally low level of awareness
about creative industries as an independent economic sector and about career opportunities associated
with it. While respondents show interest in creative fields such as design, media, digital content, and
cultural projects, this interest is often perceived as a hobby rather than a viable professional pathway
requiring specialized higher education.

In-depth interviews with experts confirm that the weak demand for educational programs in the
creative economy is primarily linked to insufficient promotion, limited regional labor market visibility,
and the absence of well-established creative industry ecosystems outside major cities. Experts
emphasize that, unlike traditional economic or technical specializations, creative economy programs
require strong links with industry, practical project-based learning, and clear employment trajectories,
which are not yet fully developed in the region. As a result, potential students and their families tend
to prioritize more conventional educational choices perceived as stable and secure.

At the same time, the findings suggest a significant latent demand for creative economy education,
especially among young people interested in entrepreneurship, digital skills, and interdisciplinary
careers. This indicates that targeted information campaigns, collaboration with creative businesses,
integration of international programs such as Creative Spark, and alignment with national policy
initiatives on creative industries could substantially increase demand. Thus, the study confirms that
higher education institutions play a critical role not only in responding to existing market demand, but
also in actively shaping and stimulating demand for educational programs in the creative economy
through strategic positioning, curriculum design, and stakeholder engagement.

A comparison of the survey results obtained in 2022 with the actual enrolment data of KAFU
for 2023-2025 demonstrates a noticeable divergence between declared educational interests and real
applicant choices. While the survey indicated limited interest in creative economy programmes and
a predominance of traditional specialisations among applicant preferences, the updated enrolment
statistics confirm the continued dominance of classical educational fields such as pedagogy and
physical education in actual admission patterns. This suggests that despite emerging awareness of
creative industries, applicants and their families still prioritise educational programmes associated with
stable employment prospects. Therefore, the updated institutional data support the earlier conclusion
that consumer demand for creative economy programmes in the East Kazakhstan region remains
at a formative stage, with market behaviour lagging behind potential interest and requiring further
promotion and labour market integration mechanisms.

Conclusion

Most of the KAFU applicants are from the city of Ust-Kamenogorsk. Majority of young people
(57%) are between the ages of 16 and 18. Currently, educational programmes offered by KAFU
meet the expectations from the applicants. Our study showed that 81% of the respondents enter the
educational programme they wanted to, and only 13.2% could not find the operational programme of
their choice, but chose the one that was offered by the university at the moment.

The largest number of respondents (93.3%) stated that the availability of an educational program
at the university is the main criterion for choosing a university.

Majority of applicants (41.3%) did not show strong interest in educational programmes of creative
industries. At the same time, respondents answered that of the proposed educational programmes,
namely: interior design, fashion design, web design, graphic design, art management, brand
management and advertising, none of them are interested. The educational programmes on web design
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(9.9%) and brand management (9.1%) aroused the greatest interest. The educational programme on
fashion design aroused the least interest (2.5%)

The hypothesis of the study “Opening creative specialties on the basis of KAFU is a necessity due to
the development of creative entrepreneurship in the region” was not confirmed by the study. However,
there is reason to believe that high-quality, internationally accredited educational programs in creative
industries, subject to the necessary conditions (demand generation, promotion of creative industries,
career guidance, conducting master classes, inviting artists, web designers, advertising experts to the
university walls, providing bases of practice in the leading centers of creative entrepreneurship in
the East Kazakhstan region, the availability of highly qualified teaching staff with many years of
experience in the creative industry), will become in demand in the long term. The demand is envisaged
due to the development of creative entrepreneurship in East Kazakhstan region and will provide a
competitive advantage for KAFU in comparison with other universities in Ust-Kamenogorsk, East
Kazakhstan region, and in Kazakhstan as a whole.

The recommendations include both strategic actions, for example, determining how the opening of
new educational programmes in creative specialties at KAFU corresponds to the KAFU Development
Strategy for 2023-2028, and practical ones, for example, establishing contacts with representatives
of the creative industries in Ust-Kamenogorsk, in East Kazakhstan region and in the Republic of
Kazakhstan as a whole and preliminarily determine the bases of practice for students.

Long-term recommendations for higher education institutions in Kazakhstan include the
development of double degree programs with US and UK universities in web design, brand management
and advertising, which will serve as a competitive advantage.

The authors express their sincere gratitude to the British Council colleagues, Mr Eric Lawrie
and Ms Nadia Trubova, for their support of this study. The authors also acknowledge KAFU’s senior
management — A. Mambetkaziyev, I. Bordianu and A. Berdibekov for their guidance and institutional
support and Creative Spark project managers — S. Abilov and A. Astafyeva.
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I BIFBIC KASAKCTAH OBJIBICBIHJAAFbI B1JIIM
BEPY HAPBIFBIHAATBI IBIFAPMAIIBIJIBIK 9KOHOMUKAJA
BIJIIM BEPY BATJAPJIAMAJIAPBIHA TYTBIHY HIBIJIAPIBIH
CYPAHBICBIH BATAJIAY

Anjgarna

Bipikken ¥arrap ¥ibIMbl KPeaTHBTI 3KOHOMHKAHBI CH KAapPKBIHIBI JaMbII KEJIe JKaTKaH CEKTOpJapablH Oipi
periHae TaHblAbl. bys cama onem OoiibiHma 30 MHJUIMOHHAH acTaM agaMIibl )KYMBICIICH KaMThIIl KaHa KOMaH,
JKacTap/ibl JKYMBICIIEH KaMTy JIeHreilli OoiblHIIa Oacka SKOHOMMKAJIBIK callajlapfaH achlll TYCell. 3eprrey
¥YneioputanusasH bpuran Keneci kapxbutanapipran skone Opransik Asust (Kasakcran, ©30ekcran, Kpipreicran),
Onrycrik KaBkasz (OsipOaibkan, Apmenns, [py3us) skoHe YKpawHa eliepiHIe KY3ere achIpbUIFaH 5 KBUIIBIK
«Creative Spark» Oarmapmamacs! ascelHAa Xypri3inai. barmapaamansiH MakcaTsl — YIBIOpUTaHUS MEH KaTBICYIIBI
enjiep/ieri yHUBEPCUTETTEp MEH KpEeaTHBTI HHCTHTYTTap apachIHIarbl CEpPIKTECTIKTI HBIFAWTY, KacTapiblH
KOCINKEPIIIK JIaFJbUIAPbIH JAMBITY YKSHE aFbUILIBIH Ti1 IeHreliH apTThIpy. Ka3akcran KkpeaTuBTi WHILYCTpUSIIApIbI
JIaMBITYFa epekiie MaH Oepitr, «KpearusTi mHayCTpHsUIapas! JaMbITyIbH 202 1-2025 oK. apHaFaH TYKbIpbIMIamMa-
ceia» [1] OexiTTi. MemiekeTTik 6acTamanap MeH XaJlbIKapaJbIK YpaicTepre cait 0oy yiin KasakcTanaarsl >KOrapbl
OKYy OpBIHAAPHI KPEaTHBTI MHIYCTPHsIAp YIIIH OoNamrak KeImOacIIeIapAbl Jaspiayra OarsITTanraH Oimim Oepy
OarmapmamanapblH YCBIHYBI THIC. Byl ynmepicTiH aiFamksl KaJaMbl — KPeaTHBTI YKOHOMHKA CAJIACBIHAAFBI Oi7iM
Oepy OarmapiamanapblHa JIEreH Kasipri jkaFgaili MEH CYPaHbBICTBI aHBIKTAy. 3CPTTEYAiH MaKCaThl OChI MOCEJCHI
aifikpIHay 00BN TaObLIA bl 3€PTTEY 9MICTEpl PETIHJE capalllibllapMeH TepeHaeTireH cyxoarrap »xone Lbirbic
Kasakcrangarsl OckeMeH KallachblH/a OpHaiIacKkaH Kasak—AMepuKaH/bIK €pKiH YHHBEPCUTETIHE TYCYII TaanKkepiep
apachlHJa cayajHama JKYpri3y KOJJIAHBULABL. 3epTTey HOTHIKeJepi KpeaTHBTI HHAYCTpHsUIapFa JAeTeH CYpPaHBICTBIH
TOJBIK KaJIBIIITACIIAFaHbIH JKOHE OYJI calaHbl KeHIHEH HacuXarTay KaXeTTiriH kepceTTi. KazakcTaHHBIH KOFaphl OKY
OpBIHAApBIHA OSpINTeH YCHIHBICTAPIBIH KaTapblHAa BeO-In3aiiH, OpeHA-MEeHEIKMEHT JKOHEe JKapHama OarbITTaphl
ooitbiamia AKI xxoHe ¥blOpuTaHus YHUBEPCUTETTEPIMEH KOC AMIUIOMIbI Oi1iM Oepy OarnapriamanapbiH 1aMbITy
YCBIHBUIA/IBI.

Tipek ce3nep: KpeaTnBTi S5KOHOMHKA, KPEATUBTI HHAYCTPHSIIAP, XKOFAphI Ol1iM, OLTIM Oepy HapBIFBI, TYTHIHY-
IIBUTBIK CYPaHBIC, OiTiM Oepy OarmapiamMaiapblH JaMBITY, CHOCK HAPBIFBI, OHIPIIK JaMy.
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OHEHKA NOTPEBUTEJbCKOI'O CIPOCA HA OBPA3OBATEJIbHBIE
IIPOI'PAMMBI B COEPE KPEATUBHOH 9KOHOMMKH HA PBIHKE
OBPA3OBAHUSA BOCTOYHO-KA3BAXCTAHCKOM OBJIACTH

AHHOTALUA

Opraam3anus OObpenuHEeHHBIX Harmii mpru3Haza KpeaTuBHYI0 SKOHOMHUKY OJHHMM M3 HanOoiee ObIcTpopacTy-
IUX CEKTOPOB MHUPOBOM 3KOHOMHUKH. J[aHHBIA CEKTOp HE TOJNBKO obOecredynBaeT 3aHATOCTh Oonee 30 MHIIITMOHOB
YeJIOBEK 110 BCEMY MHPY, HO U IIPEJOCTABIISIET OOJIbIIE pabourX MECT ISl MOJIOJICIKH, YeM Jiro0ast ipyras cdepa 3aHs-
toctH. MccnenoBanue ObUIO MPOBEAEHO B paMKax nsiTiiieTHel nporpammel «Creative Sparky», ¢punancupyemoit bpu-
TAHCKHM COBETOM U peann3yeMol B cTpanax LlenTpansHoit Aszun (Kazaxcran, Y30ekncran, Keipreizeran), FOxuoro
Kagkasa (Azepbarimkan, Apmenus, [ py3us) u Ha Ykpanre. [Iporpamma Oplta HalipaBieHa Ha YKpEIUICHUE MTapTHEp-
CTBa MEX/y YHHUBEPCUTETAMHU M KPEaTHBHBIMU MHCTUTYTaMi BenmukoOpuTaHUM U CTpaH-yIacTHULI, PA3BUTHE Mpe/-
IIPUHUMATENILCKIX HABBIKOB Yy MOJIOAEKH U MTOBBIIIEHUE YPOBHSI BlIaIeHUs aHIIINICKUM s13pIkoM. KazaxcTan npunaer
0co0o0e 3HaUCHHE Pa3BUTHIO KPEATHBHBIX MHAYCTPHUN U yTBepan «KOHIENINIO pa3BUTHSI KPEaTUBHBIX WHILYCTpPHil
Ha 2021-2025 rr» [1]. B mensix cooTBeTCTBUSA rOCYyIapCTBEHHBIM MHUIMATUBAM U MEXIYHAPOJIHBIM TEHCHIIHSIM
BhICIINE y4eOHbIE 3aBefeHust KazaxcTana JOKHBI Ipeiararb 00pa3oBaTesibHbIE TPOTPaMMBbI, HalpaBiIeHHbIE Ha
MOATOTOBKY OyIyIIMX JIAEPOB sl KPEAaTUBHBIX MHyCTpuil. [IepBbIM I1aroM B TaHHOM MPOIIECCE SIBISIETCS OIIpe-
JIeNICHNE TEKYyIIEeH CUTyalluu 1 cIipoca Ha 00pa30BaTelIbHbIE IPOrpaMMBI B c(hepe KpeaTHBHONW SKOHOMUKH. B 3TOM 1
3aKJI04aeTcs Leb UCCIIeI0BaHNs. B kauecTBe METO0B MCCIIEI0BaHUS UCIIOIb30BAHbl INTyOHMHHBIE HHTEPBBIO C 3KC-
NepTaMy, a TaKKe aHKeTHpOBaHUE abuTypueHToB KazaxcTaHCcko-AMEpHKaHCKOTO CBOOOHOIO YHUBEPCHUTETA, pac-
MOJIOKEHHOTO B I. YcTh-KameHoropcke Bocrouno-Kaszaxcranckoit obmactu. Pesynbrarsl ucciieoBanus mokasaiy,
YTO CIIPOC Ha KPEaTWBHBIE MHAYCTPHH €IIe HE MOJHOCTHIO COPMHUPOBAH | JUIS MOIYJISIPH3aLUK TAHHOTO CEKTOpa
TpebyeTcst akTuBHOE npozBrkenne. Cpeny peKoMeHani 11l BBICIINX Y4eOHBIX 3aBefeHuil Kasaxcrana mpenna-
raeTcs pa3BUTHE IMPOTPAMM JIBOMHBIX TUIUIOMOB coBMecTHO ¢ yHHBepcuTeTamu CIIA m BenmukoOputanuu mo Ha-
MpaBJICHUsIM BeO-/IM3aiiH, OpeHI-MEHEDKMEHT U peKiiama.

KaroueBnlie cioBa: Kp€aTrBHad 3KOHOMHUKA, KPEATUBHBIC MHAYCTPUH, BBICIICC 06pa3OBaHI/Ie, PBIHOK 06pa3o-
BATCJIbHBIX YCIYT, HOTpG6I/ITeJILCKPII>'I CIIpOC, pa3sBUTUC O6p330BaT€J'H>HI)IX mporpamMm, pbIHOK TpyAa, pEruOHaJIbHOC
pa3BUTHC.
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